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Living and growing our values: Palmerston Values 
Cluster, Northern Territory 

Background 
The Palmerston Values Cluster included four diverse primary schools (Durack, 
Gray, Moulden Park, and Bakewell Primary Schools) in Palmerston City with 
significant populations of Indigenous and Non-English Speaking Background 
students and children of Defence and other service personnel. All schools 
identified values education as a priority in their school improvement plans. There 
was a range of programs already in use in the schools such as Restorative 
Justice, Friendly Schools and Families, You Can Do It!, and Families and Schools 
Together (FAST). 

The cluster sought to establish a professional learning community of teachers to 
implement an action learning project focusing on explicitly embedding values into 
a literacy curriculum, with an emphasis on narrative storytelling. Members of the 
professional learning community attended a values education professional 
learning day conducted by Dr Grace Sarra (Queensland University of Technology) 
that focused on the ‘Seven techniques for teaching human values’. 

The cluster decided to focus on the values of respect and responsibility and to 
build values-rich pedagogies using the seven techniques. Students undertook 
activities designed to develop their understanding and enacting of these values in 
their lives. Class-based projects involved the wider school community. 

A culminating activity between all four schools was developed to showcase and 
celebrate the learning. 

Phase 1: Start up 
This phase involved sixteen teachers from the four schools planning and 
collaborating to deliver values education. 

Teachers from the four schools met together twice to discuss the project and the 
approach each school would take. All schools also met with the University 
Advisor, Ms Ruth Wallace. As well as the approaches, discussion as a group 
centred on the research and data collection aspects of the project. 

At the beginning of the implementation phase, a professional learning day with Dr 
Grace Sarra enabled teachers to focus on the project and to do some big picture 
planning. Dr Grace Sarra worked with sixteen teachers and two Indigenous 
Family Support Workers to teach the group about the ‘Seven techniques for 
teaching human values’ developed at Cherbourg State School in Queensland and 
based on the work of Merle R. Pevcic in Sathya Sai Education in Human Values. 
These techniques include the use of quotes, mind maps, story, music, activities 
that reinforce values learning, creative visualisation and silent sitting. The team 
incorporated this learning into their project plans. 

Schools met individually with the University Advisor to refine the way in which 
their data would be collected. An array of data collection methods was to be used 
that focused on teacher, student and parent perspectives. Each teacher selected 
a range of six students to focus on in their data collection. The types of data 
collected varied from written work, drawn images, blogging, journaling, posters, 
interviews and photo-stories. The project involved 400 students across the 
schools. 

  

http://www.cherbourss.eq.edu.au/Our_School/curriculum.htm�
http://www.cherbourss.eq.edu.au/Our_School/curriculum.htm�
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Phase 2: Implementation  
The key project objectives were:  

• Developing students understanding of values and the ability to apply them 
in their own lives 

• Supporting teachers in using values-focused and student-centred 
pedagogies 

• Building a values education professional learning community within and 
across our schools 

• Providing opportunities for community partnerships to share stories of 
their values and how they live them 

• Informing future planning in each of the schools in their values education 

 
Different approaches were taken at the four schools. 

Gray Primary School 

Parents, grandparents, community groups, schools tutors, Aboriginal Islander 
Education Workers, canteen workers, teachers, and the Principal were involved in 
the project.  

The two selected values were addressed as following: 

Respect – historical perspective, cultural perspective, quotes, silent sitting, 
student stories/perspectives (video), guest speakers, PowerPoints, daily pastoral 
care, Unit of Work and literacy rotation integration, viewing of online 
resources/videos. 

Responsibility – historical perspective, cultural perspective, quotes, silent sitting, 
student stories/perspectives (video), guest speakers, PowerPoints, daily pastoral 
care, Unit of Work and literacy rotation integration, viewing of online 
resources/videos and ‘Egg for a Day’ responsibility activity. 

Achievements 

Students voiced their understanding of values and could identify and apply these 
values to their own lives. Student behaviour changed in the classroom and the 
playground. Students were correcting their own and others’ behaviours. They 
were able to use quotes independently, and self-regulate their behaviour in the 
classroom and the playground. Classrooms developed a sense of community that 
was not present before (based on values). The SAMS behaviour log showed a 
decrease in playground/classroom incidents. 

All teachers used some aspects of the seven teaching techniques and the You Can 
Do It! program. This had a good impact on classroom behaviour and student 
understanding of values in the school. Values were integrated into classroom 
programs (Unit of Work, Literacy) and incorporated daily into pastoral care. 
Teachers involved were given opportunities to share and reflect on their values 
practices. 

A professional learning community was established which was able to affect the 
wider school community. For instance, the whole school had a Values focus each 
fortnight that was taught at assembly and also included in the weekly newsletter. 
A network of teachers within PARCS was established and resources shared.   

The school Values team included stories from a number of cultures, historical 
perspectives and generations. This had a deep focus. There was sharing of 
knowledge of customs and beliefs within cultures and family. Students developed 
skills of critical literacy and started challenging the norms in society. Parents 
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spoke and presented to the class, and students produced work samples reflecting 
on their learnings with various viewpoints of cultural understandings. The students 
took on board shared stories and started to develop their own set of values. 

Moulden Park Primary School  

PowerPoints, movies, gardens, role-plays, mind mapping, visualisations, story 
sharing, lots of discussion, drawings, text studies, questionnaires, critical analysis 
of picture story books. 

A school garden was established by the students and where they continued to 
provide care for the plants. They ‘policed’ the other students by making them 
aware of being respectful of the garden. 

There was explicit teaching of values, with students completing mind mapping, 
small group work, role-plays, narrative writing, student surveys, a reflection 
booklet each, a PowerPoint project and participation in making a class movie 
project which included student ‘stars’ and examples of the values taught.   

With the assistance of a local vet, students learnt explicitly how to behave in a 
respectful and responsible manner towards animals, showing clear links to their 
interactions with other people. They were able to inform other students how to 
respect and be responsible for a dog. 

Students were explicitly taught what ‘behaving’ respectfully and responsibly in 
both the classroom and home environment looks like. They were asked to use a 
1982 Buffaloes premiership team as a stimulus 

Achievements 

There was evidence of whole class changes. The students were able to better 
self-manage behaviour, and the behaviour of groups improved. The students 
reinforced the behaviours both in the classroom and in the playground. There 
were ‘happier’ classrooms and students wanted to come to school and wanted to 
always be in the classroom. The students appeared to be able to communicate 
better with their parents – for example, to discuss what was happening with 
Barney (dog) today. 

Bakewell Primary School 

Bakewell divided their classes in to four equal groups of mixed classes from Year 
3 to Year 6. Students rotated between four activities on self-respect and four on 
organisation. Each teacher focused on a different pedagogy, including the use of 
music, literature, social stories and affirmations. Teachers incorporated the values 
language in to everyday activities. They linked the program to other pre-existing 
initiatives within the school – eg EsseNTial Learnings, National Values Education, 
You can do it! program. 

Achievements 

Within a very short time there were observable changes in students’ behaviour as 
they incorporated the values into their own lives. Without prompting, there were 
stories from the students that clearly displayed an understanding of the values. 
Students became aware of self-respect because of the explicit teaching and the 
social stories that were shared by the teachers. Students related to the different 
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situations that the teachers described. Through the teachers sharing their stories, 
the students felt comfortable about sharing their own stories and the students 
used these stories as a foundation for their own. The students also retold 
teachers’ stories to others. Students reflected on their own behaviour and their 
own stories. 

Students started using the values language in their daily interactions and there 
was change in whole class behaviour and the conversations that students had 
with each other as they began to regulate their own behaviour and make positive 
choices. There was significant change in students where it was not expected – for 
example, high behaviour, special needs. Students interacted in a positive way 
with students with whom they wouldn’t usually associate. Values were 
demonstrated on a school camp without prompting. The students took ownership 
of the values and connected them to their lives outside of school. They expressed 
their enjoyment in going to values group.  

The project consolidated the existing school values for the students and allowed 
students to work in unfamiliar groups in a successful and supportive manner. It 
also delivered results to other staff within the school who began to show an 
interest and stop seeing it as ‘extra work’. 

Durack Primary School 

Durack established a committee at the school (Values Education, You can do it!) 
They linked core values to whole school Accountability and Performance 
Improvement Framework (APIF) and developed resources with linkage to the 
Northern Territory Curriculum Framework (NTCF) EsseNTial Learnings. The seven 
teaching strategies were used to provide depth to the program. The values were 
embedded into programs such as You can do it! social and emotional wellbeing. 
Student awards highlighting values education were instituted and common values 
language was used across the school. A variety of assessment tasks were used to 
assist in gathering data. Homework included values education. Information was 
included in the Newsletter.  

Achievements 

There was a shift in students’ attitudes and perceptions towards children with 
special needs. Children were using the knowledge they acquired and this altered 
their attitudes and perceptions. These, in turn, influenced them to behave 
differently in changing their habits of mind, therefore improving classroom and 
school culture. They were more aware of the effectiveness of their actions. One 
child stated, ‘Kindness is doing things for someone and not expecting anything in 
repayment.’ Homework responses showed that students were applying knowledge 
in the home/community. Parent stories showed that students were applying 
knowledge in the home, and assembly presentations demonstrated students 
understanding of the values being covered. 

Phase 3: Celebration and acknowledgement  

Storytelling and sharing  

Finding the time to share and reflect with the other teachers in the project was 
sometimes difficult. However, in the short time available there was significant 
impact in every class. This came through in teacher reflections on pedagogy, and 
stories of change in student behaviour and wellbeing. These changes are now 
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extending beyond the classroom, with students making links between explicit 
teaching of values and life situations, in the professional learning for teachers 
around teaching explicit values, and the collegiality of the four schools. The 
teaching of the seven techniques from Dr Grace Sarra affected teacher pedagogy 
and teachers linked this with Dimensions of learning/Habits of mind and this 
became part of their whole class pedagogy.  

The Values Education coordinator in DET created a wiki space but uptake was 
limited due to teachers being so busy. Teachers understood the value of this tool 
but their primary focus was on daily explicit teaching of values rather than 
sharing what they were doing through the wiki space as a learning community. 

Most Significant Change story collection 

After the initial collection of stories from teachers, students and parents, a whole 
day session of all teachers, as well as the Values Education Coordinator of DET, 
the Values Education Project Coordinator and the Deputy Coordinator and the 
University Advisor selected four Most Significant Change (MSC) stories to submit 
as the final selection for the cluster. The process undertaken evoked rigorous 
discussion and debate, providing a valuable learning opportunity and deep 
reflections on ‘what is significant’ for all involved. The process also highlighted the 
need for wider participation in the story collection from the parent cohort.  

Data collection day 

At the beginning of the project each school had a visit from our University Advisor 
so they could discuss how to collect data, what data was relevant and how to 
collect their own teacher reflection. During the whole day session at the end of 
the project all teachers, and the Values Education Coordinator of DET, the Values 
Education Project Coordinator and the Deputy Coordinator and the University 
Advisor wrote up their final reports and shared their data collection.  

Culminating event 

A culminating event was held one evening at the Palmerston Markets. Each school 
in the Palmerston Values Cluster provided input by collecting items that 
represented the teaching and learning from the project, and setting up and 
running the display. Interested students, parents and other members of the 
community visited the display, asked questions and shared in the celebration of 
learning.   

   
Palmerston Market Display 
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Reflection 

One of the highlights of the project has been the enthusiasm of both teachers and 
students in all four schools. Most challenges were due to time limitations (the 
Palmerston Values Cluster was a late entrant to the Values in Action Schools 
Project [VASP]) and issues in communication within schools and between schools. 
It also proved important to have buy-in from principals.  

The project has: 

• Highlighted the importance of the explicit teaching of values. 
• Generally improved student self-perceptions and behaviours, creating 

calmer learning environments. 
• Given students deeper understandings of the chosen values and the skills 

and strategies to reflect these values in behaviours. This has increased 
incidents of self-management, self-monitoring and self-modifying of 
students’ behaviours within both the school and external contexts as 
individuals and in groups. 

• Highlighted the importance of allowing students time for reflection on 
learning and self. 

• Included parents deliberately in the implementation, which resulted in: 
o building connections with community at both school and individual 

teacher levels 
o bringing the value of students cultural backgrounds into the 

classroom  
o enabling Indigenous perspectives to student learning to be brought 

into the classroom. 
• Highlighted to various teachers the importance of empathy and the 

sharing of personal life stories in everyday teaching for connectivity, trust 
and positive learning relationships. 

• Highlighted the importance of time for teachers to reflect and share on 
their values practice. 

• Added another layer of learning for teachers and students through the 
pedagogical methodologies for explicit teaching of values (‘Seven 
techniques for teaching human values’), which were shared by Dr Grace 
Sarra.  

• Developed a professional learning community, both within the Palmerston 
Values Cluster as a whole, and within each school. 

• Been embraced by the teachers and schools involved with a future vision 
of progressing and extending the project across whole school 
communities. 
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Following are some reports and resources from teachers working 
on the VASP project 

The seven techniques for teaching human values 

As a class we followed the seven techniques of teaching human values: mind 
mapping, quotation, silent sitting, visualisation, storytelling, music and group 
activities.  

Mind mapping 

We commenced our sub-value, kindness, by having each child communicate 
‘What kindness is’, ‘How you show kindness’, and ‘How you feel when you show 
kindness or people show kindness to you’. This activity was first done individually. 
Then, as a group, the children used their ideas to compile a Y-chart to combine 
their perceptions of kindness. Each group then gave feedback on their responses 
and as a culminating activity we then created a class Y-chart encompassing the 
head, heart and hands – ‘What kindness is’ (head), ‘How you show kindness’ 
(hands), ‘How you feel when you give or receive kindness’ (heart).   

Quotations  

We discussed two quotes related to kindness. ‘Kindness is the oil that takes the 
friction out of life’ (Dustin Hosterler) and ‘You have never really lived until you 
have done something for someone who can never repay you’ (var. John Bunyan).  

Silent sitting 

We did silent sitting daily. In the beginning, silent sitting was responded to 
immaturely. The children would giggle and distract others around them rather 
than listen to the requirements of the task, which was to relax and flex their 
muscles. After two sessions of silent sitting the children looked forward to doing 
the relaxation and ceased giggling and began to take it seriously and enjoy the 
down time. 

Creative visualisation 

Visualisation was a great activity for the children to conceptualise and visualise 
the message of kindness from the stories. The children were asked to reflect in 
silent sitting and visualisation, and to think about the underlining message and 
actions from the visualisation story. Where appropriate the children were asked to 
connect with the story, communicating their own experiences in their life to that 
of the creative story.   

Storytelling 

We read as a class The Very Cranky Bear (Nick Bland, ISBN: 0340989432) and 
The Rainbow Fish (Marcus Pfister, ISBN: 0038332606140). We discussed in-depth 
the authors’ messages and intentions and the values of the stories. We looked at 
character traits and how their actions affected the way others treat them.   

Group activities  
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The children wrote a reflective journal on their learning experiences and thought 
processes. They continued to communicate their understanding of kindness, and 
to reflect their depth of understanding. At the beginning of the process the 
children’s depth of understanding about kindness was quite shallow. As we moved 
through the activities and the children’s involvement in further discussions, 
exposure to stories, music and mind mapping activities resulted in their 
understanding becoming less superficial and far more informed. We also 
undertook an activity where the children had to choose five steps as a whole class 
that would help reach our goal of showing kindness and working together. The 
five steps included: using your manners; listening while others are talking; 
helping people; positive comments and no put-downs; and on-task working. It 
was the children’s job, as well as my own, to recognise when the behaviours 
listed above were displayed, and to note a tally mark next to each child when 
demonstrating the above behaviours. This information was collected to use as 
measurable data. 

Music  

We listened to the song ‘Because You Love Me’ by Celine Dion. The song has 
strong messages about kindness, particularly in the chorus. We discussed the 
song at length and I asked the children to share with me what they thought the 
song was about and who it reminded them of. We unpacked the poignant quotes, 
and asked the children to infer in order to put the main points into their own 
words. 

In summary, the entire focus on the sub-value kindness has changed the 
children’s attitudes and perceptions. It has created a new classroom culture 
where each member of the class feels valued, supported and accepted. Children 
appreciate each other’s differences and are working cooperatively, which helps 
create a harmonious classroom environment.  

It has been a worthwhile and advantageous study. I intend to continue to employ 
all the seven techniques in my classroom and move onto the next sub-value, 
good manners. This is a classroom focus that will continue as it has helped 
tremendously with how children accept and respond to Student A. It has made 
children reflect on their behaviour and become more respectful human beings. 

Most Significant Change story 

One lunchtime when the children were in the playground, two children from 
another class began to tease Student A. This tended to happen as teachers were 
making their way back to class at the end of lunch. The offending children seized 
the opportunity to target Student A as they knew they could torment him while 
teachers were otherwise occupied. They chose Student A as they easily got a rise 
out of him, and he reacted in a manner that they wanted him to.  

This particular day, the same offending children approached Student A and he 
was visibly showing that he was uncomfortable with their treatment of him. 
However, Student A has begun to manage his behaviour better as he is receiving 
greater support and acceptance from his class peers. He kept his emotions in 
check and was choosing not to lose control. As the tormenting continued, Student 
A was about to react when his entire class came to his aid and supported him. 
They rallied around Student A and said, ‘Leave him alone, he is not doing 
anything to you’, ‘You are just trying to upset him’. The offending children walked 
away, having failed to achieve their objective, which was to upset Student A. 
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Prior to the Values Education Project, when incidents like this occurred, it was 
reported that some of Student A’s classmates would laugh and take part in the 
teasing and ridiculing. This no longer happens as the children are responding 
appropriately to other people’s feelings and thinking about their actions. That is 
KINDNESS, using your HEAD, HEART and HANDS. 
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Mapping change in the VASP classroom: The following chart maps some of the changes within the classroom using Dimensions of 
learning and Habits of mind with the seven techniques for teaching human values. There is a focus on change for Student A. 

Dimensions of learning 

PRE-PROJECT POST-PROJECT 

Dimension 1: Attitudes and Perceptions Dimension 1: Attitudes and Perceptions 

Student A Class Student A Class 

pessimistic non accepting accepted common courtesy 

irrational antagonistic rational acceptance 

impulsive manipulative using self-talk encouragement 

volatile isolating responsible kindness 

 judgemental supported understanding 

 
POST-PROJECT  POST-PROJECT  

Dimensions of learning Habits of Mind 

Dimension 4: Use Knowledge Meaningfully Student A Class 

The purpose for acquiring knowledge is to be able to 
use it meaningfully. Values education provided an 
opportunity for students to use this knowledge in 
meaningful ways – real life situations and interactions. 

When children are engaged in meaningful and relevant 
learning they are more likely to demonstrate what they 
have learned. This has proven correct with values 
education. The children have used the knowledge 
acquired, which has altered their attitudes and 
perceptions, which has in turn influenced them to 
behave differently, which has changed their Habits of 
Mind, therefore improving classroom culture. 

Critical thinking – restrain 
impulsivity 

Critical Thinking - maintain an 
open mind, respond appropriately 
to others feelings, and level of 
knowledge 

Creative thinking – 
generating trust and 
showing perseverance 

 

Self regulated thinking – 
evaluating the effectiveness 
of your actions 

Self regulated thinking – evaluate 
the effectiveness of their actions. 

Memorable Moments 
Quotation Interpretations by 

students 
Student B: No matter what colour you 
are everyone has kindness inside their 
heart, they just might not know how to 
show it. 
Student C: Kindness is doing things for 
someone and not expecting anything in 
repayment. Kindness feels like hot soup 
on a cold winter night. Kindness feels like 
a soft pillow. 
Student D: I think kindness is helping 
people no matter what size or shape or 
colour they are. 
 

Student A’s Friends 
When Student A is beginning to get 
excitable in the playground, his friends 
have learnt to recognise the signs and 
together they take him to the library, so 
he has some calm down time. They wait 
with him and they go back out to the 
playground and play. 
 

Playground Duty Teacher 
Mrs B was waiting for a drink at the 
bubblers. Student A was also waiting. He 
noticed Mrs B and moved to the side and 
said, ’Mrs B would like you a drink?‘, 
indicating for Mrs B to go first. 
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Values education At Durack 
Core values: Respect and responsibility 
Sub-values: Kindness and manners 
Timeline: 2 weeks – Kindness, 2 weeks – Manners 
Target Outcomes/Indicators: 
EsseNTial Learnings:  
 
SOSE: Beliefs/Values 

Assessment:  
• Head, Hearts and Hand response  
• Journal and initial and final entries 
• Pre- and post-observations through Kagan team-building 

activities 
• Goal achievement page for showing kindness  
• Pre and post Y-Chart of the sub-values (group) 

Outline: Using the ‘Seven techniques for teaching human values’, we have designed a series of lessons that support our teaching/learning, connecting 
values (responsibility and respect, kindness and manners) through literacy, music and role-play. Through these media students gain explicit instruction on 
the value and continue to develop their idea/understanding of that value and how their actions reflect the value. 
 Week one Resources 
Quotations Kindness: The quality of being considerate and helpful 

 
One: Place the quote ‘No one who desires to become good will become good without doing good 
things.’ (Aristotle)  
Students Think, Pair, Share what they think it means. Need to get to know that your actions 
speak as loudly as words; if you want to be good at something you have to practise it – 
including kindness.  
Students Time, Pair, Share on Reflection question: What can you do to become more 
considerate and helpful towards others?  
 
Two: Place the quote ‘I can live for two months on one good compliment.’ (Mark Twain) 
Students Mix, Pair, Share, reflecting on the following questions: Why do compliments make us 
feel so good? If compliments make everyone feel so good why don’t we give them more often? 
 
Three: Place the quote ‘Sticks and stones may break our bones, but words will break our 
hearts.’ (Robert Fulghum)  
Students engage in Showdown to answer the questions. Why do words often hurt more than a 
physical injury? What can you do if you hear someone saying hurtful words to another person? 

Quotes – photocopy 
Class observation chart to 
document 
Reflective journal for 
response 
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Mind mapping • Students given their reflective journal. Each student is to respond to the mind mapping 
of what kindness is. (Used as Pre-assessment) 

• In their Kagan groups students complete a Y-chart to assist in gathering a group 
reflection and understanding of the sub-value, kindness. (Used as Pre-assessment) 

 

Music   
Silent sitting and 
visualisation 

Lie on the carpet on your back or your stomach and keep your legs straight with your arms 
beside your body. Gently close your eyes and take a deep breath in through your nose and out 
through your mouth. Concentrating on your breathing, take a deep breath in and let it out 
slowly. Again take a deep breath in and let it out slowly. I want you to tense the muscles in your 
toes and relax (twice). Tense the muscles in your legs and relax (twice). Tense the muscles in 
your bottom and relax (twice). Tense the muscles in your stomach and relax (twice). Push your 
shoulders into the carpet and relax (twice). Tense the muscles in your fingers. Make a fist and 
squeeze as tight as you can – relax (twice). Tense the muscles in your face. Screw your face up 
as tight as you can – relax (twice). Tense the muscles in your whole body and relax. You are 
now feeling peaceful and relaxed. Stay with these feelings for a moment. Now quietly open your 
eyes and sit up. 
 
* To add visualisation – do this while they are at their relaxed state. Go through some reflective 
questions, such as ‘Think of a time today you were kind to someone. What did you say? How did 
you feel?’ Or you could give a direct recount or story of kindness. 
 
For recounts of random acts of kindness: www.power-of-giving.com/random-acts-of-
kindness.html  

Printouts of visualisation 
stories  

Storytelling 
 

Poem – ‘Hank’s Kindness Poem’, by Hank Vandruten 
 

• Break up the poem into parts; give a part to each student to read in a class round robin. 
At the end discuss what this poem is about and relate it to Head, Heart, Hands of 
kindness.  

• Students respond to the poem in their reflective journal using the stems.  
• Students write a ‘senses’ poem reflecting their developing understanding of kindness.  

 
Read the students the fable on page 44 of the ‘Values Education Toolkit’ (DKEducation) 
[www.kidsmatter.edu.au/primary/programs-guide/values-education-toolkit] and talk about the 
values displayed in stories.  
Give each Kagan group a picture book story with a similar ‘kindness’ theme. Students read in 

Observation sheet 
Picture books with themes 
on kindness 
Poem dissected into parts 
Reflective journals 

http://www.power-of-giving.com/random-acts-of-kindness.html�
http://www.power-of-giving.com/random-acts-of-kindness.html�
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their groups and then talk about the values of the story. Share this with the rest of the class. 

Group activities 
 
 

Kind to yourself  – p 24 ‘ Values Education Toolkit’ – ‘As Proud as a Peacock’ 
Kind to others – Each student picks a name of another student in the class from out of a hat. 
They need to write a compliment for that person and put it back into the hat. On Friday, the 
compliments are posted on the outside window for the school to see. p 42 ‘Values Education 
Toolkit’, ‘Can I Help You’. Each table gets a scenario. Students engage in Showdown to come up 
with a solution and share with the rest of the class, giving reasons for their decisions – can role-
play this in their groups. 

P/C sheets for students 
Names of class members 
Record sheet to ensure no 
one is missed 
Observation sheet 

 Week two Resources 

Quotation One: Post the quote ‘Goodness is the only investment that never fails.’  (Henry Thoreau)  
Students Think, Pair, Share what they think this means and reflect on the question ‘If we are 
good to other people, how does that help us?  

 
Two: Post the quote ‘If you can’t say something good about someone, don’t say anything at all.’  
(unknown)   
Students Mix, Pair, Share, discussing the meaning and reflect on the question: ‘Why is this 
advice so important to follow?’ 

 
Three: Post the quote ‘Do unto others as you would have them do unto you.’  (var. Matthew 
7:12, see also Luke 6:31)  
Students engage in Showdown structure to discuss meaning and reflect on: ‘What happens if we 
choose not to be kind? How do people start to feel? What happens? (conflict etc – can refer to 
the Cow story [link?]) 

Quote 
Class observation chart to 
document 
Reflective journal for 
response 
 

Mind mapping Final group Y-chart 
Final journal entry reflecting on the sub-value of Kindness. 

Observation sheet 

Music   
Storytelling 
 
 

Share with the students ‘Love is the Key’, the story of Mother Teresa. Complete the 
thinking/writing questions. Students can respond in their reflective journals: What they were 
thinking when they read the story, what they were feeling, what it made them realise. 

P/C story for pairs of 
students to follow the 
reading 
Reflective journal 
Observation sheets 
P/C of thinking and writing 
ideas to choose from 
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Group activities 
 
 

Kind to yourself – Using p 15 of the ‘Values Education Toolkit’, discuss a goal with the students. 
Talk about their strengths and weaknesses in being kind. They may choose to ‘be kind to 
themselves, others or the environment’. Talk about what steps they are going to take to get 
there. Students colour these in when they feel they have achieved them. (Could use as 
assessment) 
Kind to others – Kagan groups are given Caring and Compassion question cards. Students have 
talking chips and engage in that structure to discuss and answer the questions. 
* Consider using the question starters to respond to in their Reflection journal. 

P/C sheets required from 
Values Education Toolkit 
Caring and compassion 
question cards  
Reflection journals 

Silent sitting and 
visualisation 

As per Week One 
 
* To add visualisation – do this while they are at their relaxed state. Go through some reflective 
questions such as ‘Think of a time today you were kind to someone. What did you say? How did 
you feel?’ Or you could give a direct recount or story of kindness. 
 
For recounts of random acts of kindness: www.power-of-giving.com/random-acts-of-
kindness.html 

Recounts of kindness 
printed 

 

 

http://www.power-of-giving.com/random-acts-of-kindness.html�
http://www.power-of-giving.com/random-acts-of-kindness.html�
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