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Research Resource Kit for the Values Education Good Practice Schools Project – Stage 1

Part 1 – Overview

1. Introduction
This kit is designed to support clusters to undertake the research component of their project that will identify, substantiate and describe good practices in values education. It has been produced in consultation with the members of the University Associates Network working with the school clusters on the Values Education Good Practice Schools Project– Stage 1 and with representatives of the schools themselves at a briefing session held in Melbourne on 3 June 2005.
2. The project
Values Education Good Practice Schools Project– Stage 1 (referred to in this document as VEGPS Project – Stage 1) has been funded by the Department of Education, Science and Training (DEST) and is being managed by Curriculum Corporation. It is designed to work towards the vision, as expressed in the National Framework for Values Education in Australian Schools (2005), of all Australian schools providing values education in a planned and systematic way as a central aspect of their work. More explicitly, the project aims to fund selected clusters of school communities to explore ways of improving their approaches to values education and to identify effective ways of putting into practice the National Framework for Values Education in Australian Schools (the Values Framework). The most effective strategies for improving values education (the good practice that is identified during the project) will subsequently be recommended and disseminated to all Australian schools for consideration. In this way VEGPS Project – Stage 1 has a significant national role to play and will be critical in informing the work of VEGPS Project – Stage 2. 

3. Research aspects of VEGPS Project – Stage 1

One of the goals of VEGPS Project – Stage 1 is to gather evidence of ‘good practice’ in values education. The work of the cluster schools is critical and integral to this research aspect of the overall project. 

Project activity will take place at two levels: cluster and school. To gather evidence and evaluate the project outcomes at both the school and cluster level we have developed a special mapping tool to support the research. School-level activities will be tracked through an action research and a case study approach. 

Accordingly, the 26 clusters and their associate schools will be asked to take part in the data-gathering work in three ways.

a) Mapping good practice in the clusters 

One of the functions of the research is to ascertain how cluster schools will apply the Values Framework in a practical manner in classrooms and across the school organisation as a whole. This will involve some program evaluation. Cluster schools will track the level of success of their project in terms of the way the project contributes to implementing the Values Framework. 

We have devised a process and a tool to support the clusters with this work. It is called configurative mapping and is described more fully in Appendix 1. The Configurative Mapping Tool has been devised to collect information about the extent to which the projects in values education improve outcomes for schools over the duration of the project. It systematically collects and collates evidence indicative of the nature and extent of improvement.

b) Action research in the schools 

Another function of the research is to support the developments within the cluster project and to keep the project progressing in the partner schools. To achieve this, each school in each cluster will engage action research to explore ways of improving values education in their particular contexts. The schools’ contexts are different in terms of the communities they serve, the students they educate, the staff they employ, their cultural and belief orientations and their overall values orientations. They also range across all States and Territories and are subject to different local policies about values education. Accordingly their approaches to implementing the Values Framework will also vary and so too the action research cycle that the schools engage in will be different.

Action research is a practical strategy intended to help teachers and schools improve their practice, in this case, to improve what they are doing with values education. It consists of a continuous cycle of collective, professional activity particular to a school that involves 

· planning for improvement, 

· acting on the plan, 

· monitoring outcomes, 

· evaluating, 

· revising the plan and 

· re-engaging the cycle. 

Detailed guidelines for conducting action research are offered in Appendix 3. 

c) Case studies

The action research will provide the basis for a case study that tells the story of a school’s values education work during the project. From a research perspective, the differences between the schools – their contexts, their needs, and their operation – become persuasive reasons for each school undertaking a case study approach to the research. In this project the case studies will provide a relatively detailed account (approximately 2,500 words) of:

· what each school intended to do by way of implementing the Values Framework
· the processes and activities it engaged in, pursuing those intentions

· the outcomes that occurred.
Consequently, we ask each school to keep a dynamic record of its action research activity, a record which is built up throughout the life of the project, and which becomes the basis of the case study. 
Note: The use of cluster and school data
All of the data collected, collated and analysed as part of the configurative mapping exercises, the action research programs (as expressed in the case studies) will be used to develop an evidence-based account of good practices in values education which will be shared with all Australian schools through national dissemination. The accounts will also inform the Final Report on the project outcomes that Curriculum Corporation will present to DEST in June 2006.

4. Assistance for clusters in the research aspects

Curriculum Corporation has established a University Associates Network (UAN) that will help clusters with their project evaluation through the Configurative Mapping and provide advice and assistance with the action research at the school level. A UAN ‘critical friend’ will be allocated to each cluster. Contact details for the UAN are included in Appendix 4.

Part 2 – Project Evaluation at the Cluster Level

Conducting project evaluation at the cluster level 

Each school is required to track developments with its values education program, using a common tool – the Configurative Mapping Tool (see Appendix 1). The “maps” generated by the schools will be scrutinised at a cluster level by colleagues from all cluster schools together with their UAN critical friend in ways that authenticate the quality of what has occurred with project implementation.   
Configurative mapping is an approach to program evaluation designed to detect advancements in improving their values education programs that schools (and thus clusters) achieve over a relatively short period of time. It has been constructed to accommodate the differences in approaches to values education among clusters. 

Over the lifetime of VEGPS Project – Stage 1, there will be numerous configurations (or patterns) in the approaches that are taken to improve values education. There will also be different starting points. Some clusters will concentrate initially on developing policy, while others will commence immediately on classroom practice. Classroom practice, too, will differ from school to school and from cluster to cluster. Some will make their priority the elements outlined in the Values Framework, such as systematic planning, the development of student responsibility, building student resilience or review processes. Configurative mapping has been designed to capture the essence of these different approaches and to enable the configurations that exist across the schools and clusters to be described. It is also intended that it be used to indicate improvements that occur in the application of the values education programs. It will enable a description of the improvements, a description of ‘good practice’ that is based on evidence. 

The configurative mapping template in Appendix 1 has been designed to enable us to collect the data from which configurative maps for all projects can be constructed. 

Using the mapping tool 

The configurative mapping template is designed to be used by all schools to “map” what they set out to do, what they end up doing, the outcomes of their efforts and the factors that help or impede along the way. The tool encourages and enables all school personnel to make an evidenced-based evaluation of their project and its outcomes. 

The configurative mapping tool is to be used at two meetings: one early in the project’s life and another late in the project. 

The first meeting: In each school at a meeting of all the people involved in the project everyone responds to the questions asked in Part 1 of the tool and the school coordinator records the consensus of the group. This meeting is held before the project actually gets underway.
The second meeting: A focus group consisting of the key people from each school and the designated UAN critical friend meet to undertake the mapping exercise very late in the project. The representatives from each school come prepared to argue for the extent to which their school has addressed the issues raised in Part 2. They also bring to the meeting any relevant evidence that will assist the UAN critical friend and colleagues from cluster schools to concur with their estimation of how well they have addressed each issue. 
The UAN critical friend convenes the meeting which is conducted in the form of a focus group discussion. The group addresses each question in Part 2 in turn and the UAN critical friend draws out relevant discussion by way of considering the evidence each school presents with regard to how it has addressed each issue. The UAN person then seeks to identify a consensus from the group about an appropriate response to each issue for EACH SCHOOL. Then each school representative completes Part 2 in line with the group view about how well the school has addressed each issue in Part 2. The UAN critical friend also conducts a discussion about the factors that helped or hindered the schools achieving what they set out to do and assists the school people to write appropriate comments in the comments section of Part 2.
The UAN critical friend then uses the completed Configurative Mapping tools to produce a brief report on the cluster’s attempt to implement the national framework, the outcomes and the factors which helped or impeded progress. All the schools’ mapping tools are attached to this report. 
Part 3 – Action Research at the School Level

What is action research?

 Action research is a practical strategy intended to help teachers and schools improve their practice. In this project, the object of the action research will be the approaches the participating schools undertake to improve what they are doing with values education. Basing their work on an interpretation of the Values Framework, each school will develop action plans for improving what they are doing in values education, acting on the plan, monitoring outcomes, evaluating the effectiveness of their efforts and subsequently revising their plans as they re-engage the cycle. 

For detailed advice and guidelines on action research see Appendix 3 –Action Research Guidelines for VEGPS Project – Stage 1.
The action research cycle is depicted in the graphic on page 8 following.
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As can be seen from the graphic, action research is a spiral of cycles of planning, acting, observing, reflecting and then replanning. But on what basis can we plan a first action step? Deciding on the first action step involves doing some reconnaissance. For instance, the project coordinator in a school may do an audit of the values that are treated in its curriculum to see which of the nine values in the Values Framework are more or less treated. In the light of the audit, it may become clear that some of the values outlined in the Values Framework are given limited treatment in the school curriculum. Importantly, the process should be recorded and any material generated by the process retained. Such material will be invaluable later on when the school constructs its case study. 

Action research is a continuous process. Each school will be able to keep a record by using the case study pro-forma (see Appendix 2) to continuously record developments within its action research program. This should be a dynamic ‘living ‘document that develops with the project. After each action research meeting at the school level it is recommended that the school coordinator add to the template, as a saved electronic document, to record additional project developments at the school.

As a dynamic document this record of the life of the project will provide each school with the story of it’s experience of the project, its outcomes and learnings. In this way the document becomes the heart of the school’s ‘case study’ which then, in turn, provides the Cluster Lead School with documented information from the partner school for constructing the whole of cluster project Interim and Final reports. 

Constructing the case study

Towards the end of the project each individual school, in consultation with its UAN critical friend, will have the responsibility of constructing a complete case study identifying what the school set out to do, what happened and what the outcomes were. In effect it will conduct an evaluation of the purposes, processes and outcomes of the approach taken by the school in interpreting and implementing the Values Framework in the context of the school. It should address the following questions and should also draw heavily on the record of the action research process.

Example: 

	Research questions
	Data sources
	Research techniques

	Purposes:

What was the approach to values education that was pursued by the school? 

What were the specific intentions of the project at the school level?
	Groups of different ‘levels’ of staff (and in some cases school community members)

Minutes of meetings


	Focus groups

	Processes:

What processes has the school developed and used to interpret and implement the Values Framework?
	Field work

Staff
	Observation

Document analysis

Interviews

	Outcomes:

What outcomes can be identified?

What factors contributed to the school achieving its aspirations? 

To what extent did the cluster arrangements used by the project contribute?

What factors impeded progress during the year?


	Field work

Staff/School leadership

Students

Staff, students, parents
	Observation

Document analysis

Interviews

Group interviews

Surveys


The final school case study is to be presented within the standard format outlined in Appendix 2. It should be prepared in consultation with the cluster’s UAN critical friend.

Appendix 1 – Configurative Mapping Tool

Write your school name here:

Section 1 – How to Use the Configurative Mapping Tool

This tool is to be used twice during the project, once at the outset of the project and again at the end of the project.  It is intended to provide an indication of the extent to which each school achieves what it sets out to do. On both occasions it is to be completed by all cluster schools. 

Section 2 – Level of treatment of the features of values education described in the National Framework.

This part of the tool is intended to help establish to what extent the project addressed the main features of values education described in the Values Framework.

There are two parts to be completed by each school, one at the outset of the project and another at the end of the project.

The first part is to be completed by each school during a meeting of those involved in the project at the particular school. Its completion does not require the attendance of the UAN critical friend. 

The second part is to be completed at a cluster meeting attended by the UAN critical friend and at least one representative from each cluster school. During the meeting the UAN critical friend conducts a discussion around each of the questions below. On the basis of concrete evidence produced by each school during the discussion the meeting determines a consensus about an appropriate response to the question by ticking one of the four boxes beside the question. 1 = highest 4 = lowest. Once the consensus is reached each school then writes in the comments column a brief description of the factors that helped or hindered the school to achieve the intentions it set for itself in Part 1 at the outset of the project.

Section 2 – Features of the Project

	Part 1:

To be completed at the outset of the project.
	1
	2
	3
	4
	Part 2:

To be completed at the end of the project
	1
	2
	3
	4
	Comments

	1. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into the school mission or charter?
	
	
	
	
	1.1 To what extent HAS your project explicitly incorporated the nine values for Australian schooling into the school mission or charter?
	
	
	
	
	

	2. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into school policies?
	
	
	
	
	2.2 To what extent HAS your project explicitly incorporated the nine values for Australian schooling into school policies?
	
	
	
	
	

	3. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into curriculum planning?
	
	
	
	
	3.3 To what extent HAS your project explicitly incorporated the nine values for Australian schooling into curriculum planning?
	
	
	
	
	

	4. To what extent does your project intend to explicitly incorporate the nine values for Australian schooling into the teaching and learning program?
	
	
	
	
	4.4 To what extent HAS your project  incorporated the nine values for Australian schooling into the teaching and learning program? 
	
	
	
	
	

	5. To what extent does your project intend to help students understand and be able to apply the values in the national framework?
	
	
	
	
	5.5 To what extent HAS the project has helped students understand and be able to apply the values in the national framework?
	
	
	
	
	

	6. To what extent does your project intend to make values education an explicit goal of schooling that promotes Australia’s democratic way of life and values the diversity in Australian schools?
	
	
	
	
	6.6 To what extent HAS your project made values education an explicit goal of schooling that promotes Australia’s democratic way of life and values the diversity in Australian schools?
	
	
	
	
	

	7. To what extent does your project intend to articulate the values of the school community and apply these consistently in the practices of the school?
	
	
	
	
	7.7 To what extent HAS the project articulated the values of the school community and applied them consistently in the practices of the school?
	
	
	
	
	

	8. To what extent does the project intend to occur in partnership with students, staff, families and the school community as part of a whole-school approach to educating students, enabling them to exercise responsibility and strengthen their resilience? 
	
	
	
	
	8.8  To what extent HAS the project occurred in partnership with students, staff, families and the school community as part of a whole-school approach to educating students, enabling them to exercise responsibility and strengthen their resilience?
	
	
	
	
	

	9. To what extent does  the project intend to be  presented in a safe and supportive learning environment in which students are encouraged to explore their own, their school’s and their community’s values?
	
	
	
	
	9.9 To what extent HAS the project been presented in a safe and supportive learning environment in which students were encouraged to explore their own, their school’s and their community’s values?
	
	
	
	
	

	10. To what extent does the project intend to be  delivered by trained and resourced teachers able to use a variety of different models, modes and strategies?
	
	
	
	
	10.10 To what extent HAS the project been delivered by trained and resourced teachers able to use a variety of different models, modes and strategies?
	
	
	
	
	

	11. To what extent does the project intend to include the provision of curriculum that meets the individual needs of students
	
	
	
	
	11.11 To what extent HAS the project included the provision of curriculum that meets the individual needs of students?
	
	
	
	
	

	12. To what extent does the project intend to regularly review the approaches used to check that they are meeting the intended outcomes?
	
	
	
	
	12.12 To what extent HAS the project has regularly reviewed the approaches used to check that they were meeting the intended outcomes?
	
	
	
	
	


Section 4 – Other Features

During the meeting held at the outset of the project any values not listed in the national framework that the project intends to emphasise should be listed in  Part 1 below and the degree to which they are intended to be emphasised should be indicated by ticking the relevant column.

In the meeting held at the end of the project the UAN critical friend conducts a discussion around the extent to which these values were emphasised in the teaching practices. On the basis of the concrete evidence produced during the discussion the critical friend attempts to determine a consensus about the extent to which each value was pursued in practice. 1 = highest 4 = lowest. Once the consensus is reached each school then writes in the comments column a brief description of the factors that helped or hindered the school to achieve the intentions it set for itself in Part 1 at the outset of the project.

	Part 1

List other features below.

To be completed at the outset of the project.
	1
	2
	3
	4
	Part 2

To be completed at the end of the project
	1
	2
	3
	4
	Comments

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


Appendix 2 – School Case Study Pro-forma
Case Study of the Values Education Good Practice Schools Project for: 
Cluster name:

Cluster lead school:

Cluster Coordinator: 

School name and address: 

Author name:

Position in the school: 

Contact details:

1. Brief description of the project

2. Specific aims of the project

3. Strategies/ Techniques used to pursue the specific aims of the project

4. Identify any specific outcomes of the project

5. Identify the factors which enabled the achievement of the outcomes

6. Identify any factors that impeded progress with the project 

7. Supporting documentation and materials

Appendix 3 – Action Research Guidelines, VEGPS Project – Stage 1 
Why action research guidelines?

These guidelines are to help clusters in the VEGPS Project – Stage 1 develop their capacities to improve their values education programs. The material includes information about how each school can contribute to program improvement, encourage collaboration and yield hard evidence about the progress being made in program improvement.

Doing action research 
Action research builds on what many clusters are already doing, including responding to the local needs and circumstances of the teachers and students in their schools. As well, many of the schools and clusters in the VEGPS Project – Stage 1 have mechanisms and strategies for feedback, review and change that sometimes involve everyone in the ongoing development of the values education program. Action research, however, provides the conceptual and practical tools for making improvements to the values education programs of the clusters and their delivery in more systematic and evidence-based ways. 

In the context of the VEGPS Project – Stage 1, action research is used to answer two broad questions:

· ‘What would it take to improve the outcomes of our values education program?’

· ‘Can we point to any evidence regarding the progress we are making with values education?’

Action research builds on the everyday skills people use to make sense of their lives and to try to improve their situation. The old cliché ‘It’s not rocket science’ is true for action research as it  does not necessarily involve highly trained expertise; we are engaging in it in our daily practice without even being conscious of it. We use our innate abilities to make choices, to make some sense out of our lives. We do it when we go shopping, when we think about the TV ads we have seen, the feedback from a friend about a movie or an event about which we are curious. We notice, describe, listen, we make an explanation – we make our decision. In a professional context such as teaching, especially, we will be constantly engaging in a de facto form of action research.

Expanding this to the context of a more systematic form of action research involves a small group of people noticing that something in their school needs changing if the values education program is to be improved. They discover this by talking about what is currently going on with the program, discussing its strengths and weaknesses, and identifying specifically what they want to start changing. The process is represented in the graphic (page 8). 

For example, the group may notice that the school is not handling the matter of engaging the community in the process of identifying the values that are to be fostered in the young people involved in the project. The group then poses this observation as a question: ‘How can we better involve the community in identifying the values we want to foster in our students?’ From here the group plans a way of engaging the community, perhaps by arranging a number of community forums. The group then moves through the cycle of act, reflect and re-plan. 

Why cycles?

Action research can improve practice by helping people to gain a better understanding and applying this to a process of change. In the VEGPS Project – Stage 1 context, this means improving our values education program and, in turn, improving the outcomes for the students.

Action research achieves this by using a ‘cyclic research process’. The research is active and ongoing. It involves a spiral of cycles of planning, action (implementing plans), observing (in a systematic way), reflecting, and then … replanning, further implementation, observing and reflecting. 

Cycles provide a useful way of thinking about and describing an action research process. Each cycle is made up of four phases as described above. This captures the idea that action research moves developmentally – that strategies be developed, implemented, observed in action and then reflected on. This reflection can lead to plans for further action, and so on.

Action research starts with small cycles of planning, acting, observing and reflecting which can help to define issues, ideas and assumptions more clearly so that those involved can frame more powerful questions for themselves as their work progresses.

It may be that as the cycles are repeated, participation by stakeholders increases. This can stimulate a better understanding of what is needed. Or it may happen that the research begins with a small question like ‘What are we currently doing with values education?’ This small question can lead to a larger, more powerful one such as ‘What would it take to develop and improve what we are doing?’

Defining the stages in the cycle 

The main stages in the cycle are: Plan–Act–Observe–-Reflect

Plan
Action research planning involves deciding how to respond to a question, issue or ‘hunch’ and what to try out. Plans outline details of ‘doing’, that is, what, who, when, where, and how. It involves designing a framework to guide action.

Planning stages Planning involves three main stages: clarifying the questions being asked, identifying the actions to be tried out, and developing an action plan.
Act 

Action happens when the plan is put into place and the hoped-for improvement occurs. This action will be deliberate and strategic. It is here that participatory action research differs from other research methods in that the action or change is happening in reality and not as an experiment ‘just to see if it works’. 
Action stages The first stage of ‘action’ is to implement plans systematically and creatively – that is, doing what you said you were going to do. The second stage is communicating with others and involving them in the process. The third stage is keeping track of what happens. The final stage involves a possible ‘with their feet’ vote by stakeholders on any actions and changes.

Observe

Good observation requires looking at what is happening and describing it accurately. Its purpose is to provide a sound base for reflection by producing a widely accepted understanding of what actually happened. It involves preserving observations in ways that allow them to be used later for reflection or as evidence. Observing well can be difficult, particularly if you tend to move straight into interpreting and making judgements, but observation is critical if we are able to say something is ‘research’ and not just our opinion. 
Observation stages The three stages of observation are to look at what is happening,

describe what has happened and record what has happened.

Reflect

Reflection is about building a shared understanding of the meaning of what happened.

Essentially it is a process of interpretation in which a variety of information and perspectives is likely to produce different understandings. Reflection informs improvements to practice and affirms or challenges particular ways of doing things.

Observations and interpretations are shared to establish the ways in which they do or

do not ring true for everyone.

Reflection includes a number of stages, such as standing back and looking at what happened (the observations). It also involves developing ideas or ‘theories’ about what happened and sharing these with others so that a range of interpretations and ‘meanings’ can be considered. This building of shared meanings helps stakeholders to be actively involved in and develop ‘ownership’ of any changes. Another stage of reflection is people thinking about their own values and experiences and how these influence the importance they attach to various ‘meanings’.

What’s in it for stakeholders?

A stakeholder is anyone who is affected by the practices that are part of the action research. Stakeholders can include teachers, students and school community members. Most importantly in the VEGPS Project –Stage 1, it will include the students, their families and other people who are involved in the values education program.

· Action research encourages all stakeholders to develop local partnerships and collaborative arrangements. Action research allows all school community members to understand each other’s roles in a better way. 
· Action research also helps all stakeholders to clarify and improve relationships among themselves so that they can work together more easily and effectively. 
· Action research helps to answer the big questions that are often missed by busy teachers. It challenges all stakeholders to a look at the purpose, meaning and context of their work. 
· Every day, action research routinely poses the question ‘Why are we here?’ It helps people to be clearer about their personal and organisational values. It encourages people to ask and answer the questions that assist most in making their work relevant to them, their students and other school community stakeholders. 
· Action research gives a focus to the things people would be doing anyway. It has the potential to include everything that comprises the values education program. It does not mean a whole range of new things to do; rather, it provides a framework for what people are doing already. It draws together all areas of a school’s values education work and provides a strategy for continually reviewing and improving it. 
Why stakeholders’ participation is essential to action research

In the context of the VEGPS Project – Stage 1, stakeholder participation is very important because school community partnership is a key part of the process of values education being advocated in the Values Framework. 

In addition, involving all stakeholders is a practice in line with the adage ‘Two heads are better than one’. A diverse group of stakeholders can often come up with a better solution when their ideas are pulled together than any one person could have come up with separately. Action research should create meaningful opportunities for the widest range of stakeholders to participate in the inquiry process.

Participation is most effective when people feel that they have contributed significantly and that they have real influence.
Appendix 4: Contact Details for UAN
	University/ Schools Cluster
	People

	Canberra/ Calwell, Birrigai
	Dr Thomas Nielsen

Thomas.nielsen@canberra.edu.au

	UNE/ Lightning Ridge
	Dr Kelvin McQueen

Kmcquee2@metz.une.edu.au

	Macquarie/Airds, Merrylands
	Dr John De Nobile

Lecturer

School of Education

MACQUARIE UNIVERSITY   NSW   2109

Email: john.denobile@mq.edu.au

Ms Kate Keeley

Lecturer

School of Education

MACQUARIE UNIVERSITY  NSW   2109

Email: kate.keeley@mq.edu.au



	Charles Darwin/Henbury, NT Catholic schools 
	Margot Ford

Margot.ford@cdu.edu.au
088946 6397

	Griffith/ Nerang, Oxenford
	Dr Mark Freakley

m.freakley@griffith.edu.au
073875 5670

	U of Q/ Chapel Hill
	Pam Christie

p.christie@uq.edu.au
mobile 0407 726 757

	Heritage Christian College/Heights
	Dr Collette Alexander

calexander@chc.qld.edu.au
0733475959 

	Flinders/ Modbury, Hackham
	Professor Colin McMullin

Colin.macmullin@flinders.edu.au
08 8201 3357

	University of Tasmania/The Don , Longford
	Professor Roslyn Arnold

Roslyn.Arnold@utas.edu.au
036324 3294

Ms Sharon Pittaway

Sharon.pittaway@utas.edu.au

	Victoria University/Werribee
	Merryn Davies

Merryn.davies@vu.edu.au
039919 5336

	La Trobe/Brighton, Mooroolbark
	Professor Lorraine Ling

l.ling@latrobe.edu.au
039479 2330

	Deakin/Norwood
	Dr Helen McGrath

School of  Scientific & Developmental Studies

Helen.mcgrath@deakin.edu.au
039244 6418

	Murdoch/ Lance Holt, Spearwood
	Professor Barry Down

b.down@murdoch.edu.au
0422819274

	ACU/Charles Borromeo,Domremy, St Peters, Canterbury
	Professor Judith Chapman

j.chapman@patrick.acu.edu.au
039953 3254

Dr Pat Cartwright (VIC)

p.cartwright@aquinas.acu.edu.au
035336 5390
Dr Marion DeSouza (VIC)

m.desouza@aquinas.acu.edu.au
035336 5316

Dr Maureen Walsh (NSW)

m.walsh@mackillop.acu.edu.au
02 9739 2203

Dr Elizabeth Labone

e.labone@mary.acu.edu.au

Sr Peta Goldberg (QLD)

p.goldburg@mcauley.acu.edu.au
073855 7303

Dr Ross Keating (NSW)

r.keating@mary.acu.edu.au
029739 2171

	James Cook
	Dr Angela Hill

Angela.hill@jcu.edu.au
074781 6570


Ron Toomey 

Research Manager  

Values Education Good Practice Schools Project - Stage 1

Curriculum Corporation
Appendix 5:  Summary of Research Deliverables
	By Lead Schools


	By Partner Schools

	1. Configurative Mapping Tool
	

	Compilation of partner school configurative maps (initial) to be used in cluster meeting or phone discussion with UAN critical friend – including evidence collected.
	Completed configurative map (initial) to keep on record and copy sent to project coordinator – including evidence collected.  To be used in cluster meeting or phone discussion with UAN critical friend.

	Compilation of Completed configurative maps (final) from each partner school to be used in meeting with UAN critical friend and presented as completed research– including evidence collected.  Both the Cluster Coordinator/s and the UAN critical friend will use this to complete a report.  These reports will contribute to the final report to DEST.
	Completed configurative map (final) to keep on record and copy sent to project coordinator– including evidence collected

	2. Action Research Documentation
	

	Where required, Cluster Coordinators may need to refer to Action Research journals for further information for interim and final reports.
	Journal of Action Research, including evidence collected or material generated as a result of project activities.  Evidence or material collected may be in a variety of forms.  Hardcopy, electronic, audio, visual, audio-visual…

This is a dynamic document.  Schools will draw on this documentation to provide relevant information for the interim and final reports.

	3. Case Study
	

	The final report will draw on the Case Studies provided by each school.
	Using the Action Research documentation each school will produce a Case Study.  The Case Study should be presented to Cluster Coordinators to be collated and used in reports to CC.  

	4. Reports
	

	Cluster coordinators will need to produce an interim and a final report.  Financial information regarding acquittal of funds is required


	Schools will draw on their action research documentation to provide relevant information for the interim and final reports.
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